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“Families: Then and Now”

(Six week duration)

Unit planned and adapted by J.R Riggs

TPP 08-09

February, 2009

Tri II: Thematic Unit Curriculum Map

	Theme, Enduring Understandings, & Essential Questions for This Unit
	Standards-based Essential Skills and
Concepts to be Targeted Throughout the Unit
	How Will I Know They Understand?

	Theme:

Families: Then and Now

Enduring Understandings/

Generalizations:
Everything in life takes place in a sequence of events from past to present, from then to now, from oldest to youngest.

A storyboard can be used to illustrate a sequence of events using words and pictures.

A timeline is a helpful way to organize a sequence of events.

A family tree acts as a storyboard timeline telling your family history. 

Essential Questions/Concepts:

How have people and the places in which they lived changed over time?

In what order do events such as family history take place?

What can we learn from our family history?

What are some resources we can use to find out more about our family history?

What are some ways we can tell others about our family history?
How many days are in a week, How many weeks in the average month? How many months in a year? 
	ELA Reading: 

2.5: Restate facts and details in the text to clarify and organize ideas.
2.7: Interpret information from diagrams, charts, and graphs.

2.8: Follow simple two-step written instructions.

ELA Writing: 

1.1: Group related ideas and maintain a consistent focus. 

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

1.6: Capitalize all proper nouns, words at the beginning of sentences, months and days of the week, and titles and initials of people.

Science: Investigation and Experimentation: 

4.d: Write or draw descriptions of a sequence of steps, events and observations. 

Math:

MG 1.4: Tell the time to the nearest quarter hour and know relationships of time (E.G., minutes in an hour, days in a month, and weeks in a year). (Storyboard, Family history)

MG 1.0: Understand that measurement is accomplished by identifying a unit of measure, repeating that unit, and comparing it to the item to be measured. (Timeline, Family Tree)

MG 1.5: Determine intervals of time. (Family history narrative)

MR 1.2: Use tools such as manipulatives or sketches to model problems. (Clocks, Daily timeline) 
Visual Arts:

Creative Expression: 

1.1: Perceive and describe repetition and balance in nature, in the environment, and in works of art. (Storyboards)

1.3: Identify the elements of art in objects in nature, the environment, and works of art, emphasizing line, color, shape/form, texture and space. (Storyboards, Family Trees)
2.2: Demonstrate beginning skill in the use of art media. (storyboards, family tree)

Historical and Cultural Context: 

3.3: Identify and discuss how art is used in events and celebrations in various cultures, past and present, including the use in their own lives. (Group reading discussions)

Connections, relationships, Applications:
5.2: Select and use expressive colors to create mood and show personality. Also referencing standard 1.3, similar in wording. (Storyboards)

Theater:

1.1: Use the vocabulary of theater such as plot (the beginning, middle and end), scene, sets, conflict, script, and audience. (Plays, Narratives, Author’s Chair, Reader’s Theater)

Social Studies:

2.1: Students differentiate between things that happened long ago and things that happened yesterday. (Discussion, Narratives, Outlines, Storyboards)
2.1.1: Students trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews and documents. (Questionnaires, Family Trees)

2.1.2: Compare and contrast their daily lives with those of their parents, grandparents, and or guardians. (Questionnaires, Group Discussion)
2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard). (Daily Timeline, Calendars, Storyboards, Narratives, Outlines).


	Pre-Assessment:
Introduction Questions:
1. How can a song, a dance, or formal dresses be part of your heritage?

2. Who is more likely to share your traditions, your family or your    friends?

3. What are some things that artifacts can tell us about the people of the past?

4. Do you think that you will ever be someone’s ancestor?

Informal Assessments:

1. Choral Response

2. Individual Oral Response
3. Various checkpoints for performance

Formative Assessments:
1. Calendar page worksheet

2. Storyboard rough draft

3. Storyboard final draft

4. Family history questionnaire

5. Family history narrative rough draft

6. Family history narrative final draft

(Optional) 

7. Family portrait drawing

Summative Assessments:

1. Family tree illustration

2. Family tree presentation




	Strategies / Best Practices Used to Explicitly Teach the Skills & Concepts
	Resources for this Thematic Unit

	Concept Development Introduction

Robert Marzano’s six step academic vocabulary acquisition process.

Non linguistic representations using visual aides. Picture cards.

K-W-L Chart

A six-step “do and watch” sequencing technique 

Higher Order Thinking Questions

Choral Readings

Illustrated “foldables” for Sequence of events Storyboards.
Use of manipulatives such as clocks, beads and calendar worksheets.

Outside source information gathering.

Integrated technology aspects.

Writing Strategies: pre-write, drafts, revising, editing, publishing, presentation. 

Overhead projector examples.

Teacher and student lead examples.

Cooperative pairs for editing and revising of narrative rough drafts.

One on one teacher/student editing process with progressive feedback using higher order thinking questions.

Usage of visual art techniques.

SPED:

One on one personal assistance with an in class aide at all time during the lesson to help with focus and direction. Variations in lessons also provided for special day students. 

ELD:

Context language is delivered with visual representations to accompany their introduction. All of the benchmark and “need to know” vocabulary is color coded and revisited several times throughout each day of instruction. Everything is modeled prior to the students beginning any work and the students work in pairs for half of the entire unit.

	Classroom Resources:

Calendar:
A Calendar is displayed year round in the front of the classroom. 

Counting Beads:

Counting beads are used every morning for keeping track of the day of the school year.

Various Transparencies:
Coupled with illustrations drawn on the board, students received various overhead visuals to bridge terminology together with a visual representation. 

Various Visuals:

Several created visuals for students to use to their advantage. Such as family tree layouts, and daily timelines. 

Oversized Texts:
Enlarged text for Reflections Unit 1: People We Know. Used during introductory week into the unit. 

Manipulatives:

Hands-on manipulatives to work with time concepts.

Computers:
Ten computers in the classroom available for students to complete the technology portion in class.




Block Plans

Theme: families: then and Now     Generalization: Everything in life happens in a sequence of events.
	Day 1

Concept Development Lesson
	Day 2

Robert Marzano’s Six Step Academic Vocabulary Attainment Lesson
	Day 3

Venn Diagram Graphic Organizer
	Day 4

K-W-L Chart Graphic Organizer

	Day 5

Oversized Text Choral Reading

	Concept:

Ideas and concepts in regards to families and traditions: then and now.
	Concept:

Obtaining new vocabulary through visual aide.
	Concept:

Using new vocabulary to differentiate between past and present.
	Concept:

Separating the facts from the fiction with a k-w-l chart.
	Concept:

Introducing resources for family history.

	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.2: Compare and contrast their daily lives with those of their parents, grandparents, and or guardians.

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Main objective:  

Students began learning lessons on family traditions shortly before leaving for the winter holiday break. They are introduced through use of a concept development lesson. 

Integrated objectives/standards:

ELA Reading: 

2.2: State the purpose of reading. 

2.4:  Evaluate new information against known ideas.

2.7: Interpret information from diagrams, charts and graphs. 

2.8: Follow two-step written instructions.

ELA Writing:

1.1: Group related ideas and maintain a consistent focus.

1.3: Understand the purposes of various reference materials.

2.1: Write brief narratives based on their experiences.

Instructional strategies:

Concept Development

(Gunter, page 105)

Higher Level Thinking Questions:

Can anyone give me an example of something that happened a long time ago?

What is an example of a tradition that they think may have been passed on throughout the many generations of your family history?  

Informal Assessment:

Students will be asked to pose oral responses to questions posed.

Students participate in categorizing different attributes provided during discussion.
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.2: Compare and contrast their daily lives with those of their parents, grandparents, and or guardians.

Main objective:  

Students will try to find the meaning of the new vocabulary using a set of visuals.
Integrated objectives/standards:

ELA Reading:

2.4:  Evaluate new information against known ideas.

2.5: Restate facts and details in the text to clarify and organize ideas.

2.7: Interpret information from diagrams, charts and graphs. 

Instructional strategies:

Direct Instruction

(Gunter, page 69)
(Marzano, page 14)
Higher Level Thinking Questions:
How can a song, a dance, or formal dresses be part of your heritage?
What are some different cultural events associated with different family traditions?
Informal Assessment:

Students will be asked to pose oral responses to questions posed about the new terminology.
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.2: Compare and contrast their daily lives with those of their parents, grandparents, and or guardians.

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Main objective:  

Students will practice differentiating from things of the past and things of the present. 

Integrated objectives/standards:

ELA Reading:

2.4:  Evaluate new information against known ideas.

2.7: Interpret information from diagrams, charts and graphs. 

2.8: Follow two-step written instructions.

Instructional strategies:

Direct Instruction/Cooperative Learning  (Gunter, page 69)

Venn Diagram Graphic Organizer

(Gunter, page 287)
(Marzano*, page 21)
Higher Level Thinking Questions:

Do the books we read, such as Lafcadio: the Lion Who Shot Back, occur in a sequence of events?

Does history take place in any order?

Informal Assessment:

Students will be asked to pose oral responses to questions posed.
Written Assessment: 

Students will submit a completed Venn Diagram illustrating their understanding of the concept of then and now.
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.2: Compare and contrast their daily lives with those of their parents, grandparents, and or guardians.

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Main objective:  

Students will create a chart listing what they think they know, what they want to know and then afterwards, what they have learned. We will also compare and contrast between our own lives and those of our ancestor’s. 

Integrated objectives/standards:

ELA Reading:

2.4:  Evaluate new information against known ideas.

2.7: Interpret information from diagrams, charts and graphs. 

2.8: Follow two-step written instructions.

ELA Written Conventions:

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

Instructional strategies:

Guided Inquiry

(Gunter, page 124)

K-W-L Graphic Organizers (Gunter, page 287)

(Tompkins, page 482)
Higher Level Thinking Questions:

Do you think that you will ever be someone’s ancestor?

Is it possible for you to be older than your parents? How about your older siblings?

Informal Assessment:

Students will be asked to pose oral responses to questions posed.
Students will complete segments that will be checked throughout the lesson.

Written Assessment:

Students will submit their completed K-W-L charts at the end of the period prior to leaving for lunch.
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.2: Compare and contrast their daily lives with those of their parents, grandparents, and or guardians.

Main objective:  

Students will try to find the meaning of the new vocabulary using a set of visuals. We will also practice differentiating from things of the past and things of the present. 

Integrated objectives/standards:

ELA Reading:

2.2: State the purpose of reading. 

2.4:  Evaluate new information against known ideas.

2.7: Interpret information from diagrams, charts and graphs. 

ELA Writing:

2.2: Write a friendly letter complete with the date, salutation, body, closing, and signature. 

Instructional strategies:

Choral Reading

(Tompkins, page 469)

Direct Instruction

(Gunter, page 69)
Higher Level Thinking Questions:

Who is more likely to share your traditions, your family or your friends?

What are some things that artifacts can tell us about the people of the past?

Informal Assessment:

Students will be asked to pose oral responses to questions posed.

Homework:

Family History Questionnaires will be sent home over the weekend and on the following Monday for those who have forgotten to return their questionnaires from the weekend break.



ELD: Word banks and Vocabulary notebooks can be used to review definitions of terminology. Picture cards can be used when introducing the definition of a new word. Large text to aide visuals. Context language is delivered with visual representations to accompany their introduction. All of the benchmark and “need to know” vocabulary is color coded and revisited several times throughout each day of instruction. Everything is modeled prior to the students beginning any work and the students work in pairs for half of the entire unit.
SPED:
One on one personal assistance with an in class aide at all time during the lesson to help with focus and direction. Variations in lessons also provided for special day students. 
Block Plans

Theme: Families: Then and Now     Generalization: Everything in life progresses through a sequence of events.
	Day 6

Clock Work
	Day 7

Clock Work Part 2
	Day 8

Calendar Work
	Day 9

Introduction to Timelines and Storyboards
	Day 10

Storyboards Ideas

	Concept:

Telling time to the nearest hour and half hour.
	Concept:

Telling time to the nearest quarter and five minute increments.
	Concept:

Days in a week, weeks in a month, months in a year.
	Concept:

Storyboards are timelines with pictures detailing events.
	Concept:

Gathering ideas for storyboards.

	Math standards:

MG 1.4: Tell time to the nearest quarter hour and know relationships of time (E.G. minutes in an hour, hours in a day, days in a month, and months in a year).
Main objective:  

Students will practice telling time to the nearest hour and half hour using hands-on manipulatives.
Integrated objectives/standards:

ELA Reading:

2.4:  Evaluate new information against known ideas.

2.7: Interpret information from diagrams, charts and graphs. 

2.8: Follow two-step written instructions.

Instructional strategies:

Direct Instruction

(Gunter, page 69)
Hands-on Manipulatives

Higher Level Thinking Questions:

Why is it important to know how to read time on a chronological clock?

Which hand is larger?

What is the difference between AM and PM?

What types of things can you do in each time periods? Please provide me with at least one example. 

Informal Assessment:

Students will be asked to pose oral responses to questions posed.
Students will complete segments that will be checked throughout the lesson.
	Math Standards:

MG 1.0: Students understand that measurement is accomplished by identifying a unit of measure, iterating that unit, comparing it to the item to be measured.
Main objective:  

Students will practice telling time to the nearest hour and half hour without using hands-on manipulatives. They will then bridge this information with the new concept of telling time to the nearest quarter and five minute increment.
Integrated objectives/standards:

ELA Reading:

2.4:  Evaluate new information against known ideas.

2.7: Interpret information from diagrams, charts and graphs. 

2.8: Follow two-step written instructions.

ELA Written Conventions:

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

Instructional strategies:
Direct Instruction

(Gunter, page 69)
Hands-on Manipulatives

Higher Level Thinking Questions:

What is the difference between a quarter of an hour and a quarter of a dollar?

Why is it important to know how to use a clock down to the exact minute rather than merely to the quarter?

Informal Assessment:

Students will be asked to pose oral responses to questions posed.
Students will complete segments that will be checked throughout the lesson.

Written Assessment:

Students will submit their completed pages of Math Clock Work.
	Math standards:

MG 1.4: Tell time to the nearest quarter hour and know relationships of time (E.G. minutes in an hour, hours in a day, days in a month, and months in a year).
Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Main objective:  

Students will analyze and break down the different parts of the main calendar posted in the front of the classroom while integrating parts of their daily lives. Students will then identify specific days on a calendar.
Integrated objectives/standards:

ELA Reading:

2.4:  Evaluate new information against known ideas.

2.7: Interpret information from diagrams, charts and graphs. 

ELA Written Conventions:

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

Instructional strategies:

Direct Instruction

(Gunter, page 69)
Guided Inquiry

(Gunter, page 124)

Higher Level Thinking Questions:

How many days are in the longest month? And the shortest?

How many weeks are there in the average month? The average year?

Why is it important to know how to read a calendar?

Informal Assessment:

Students will provide oral responses during discussion.
Students will complete problems that will be checked throughout the lesson.

Written Assessment:

Students will submit their completed Calendars with a range of events. Three events should be based off of class wide prompts and the other three should be student selected.
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.2: Compare and contrast their daily lives with those of their parents, grandparents, and or guardians.

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Main objective:  

Students will practice reading with comprehension and fluency. Students will respond to a series of prompts or questions. Students will practice tracking and following, Students will practice listening and speaking strategies while being introduced to the concept of timelines. 

Integrated objectives/standards:

ELA Reading:

2.4:  Evaluate new information against known ideas.

2.7: Interpret information from diagrams, charts and graphs. 

Instructional strategies:

Guided Reading Instruction

(Tompkins, page 479) 

Higher Level Thinking Questions:

Would a timeline make sense if all of the events were not in order?

Can we have the present before the past?

Can yesterdays happen today?

Informal Assessment:

Students will be asked to make connections to timelines and other ways of telling events in a sequence. Students will be informally assessed based on their oral responses.
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.2: Compare and contrast their daily lives with those of their parents, grandparents, and or guardians.

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Main objective:  

Students will work within their groups to create a list of suggested events to be included on a timeline for the entire class. An examples timeline will be modeled for the class in a clearly visible area.
Integrated objectives/standards:

ELA Reading:

2.4:  Evaluate new information against known ideas.

2.7: Interpret information from diagrams, charts and graphs. 

ELA Written Conventions:

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

Instructional strategies:
Direct Instruction

(Gunter, page 69)
Mixed Ability Pairs Grouping

Cooperative Learning

(Marzano*, page 85)

Higher Level Thinking Questions:
Can you have your sixth birthday before you were born?
How is a timeline similar to a clock?

What else could we use a timeline for?

Is a calendar similar to a timeline? If so, how? If not, please explain what’s different?
Informal Assessment:

Students will be asked to pose oral responses to questions posed.
Students will complete segments that will be checked throughout the lesson.

Written Assessment:

Students will also be responsible for generating a list to submit by the end of the discussion.


ELD:
Word banks and Vocabulary notebooks can be used to review definitions of terminology. Picture cards can be used when introducing the definition of a new word. Large text to aide visuals. Context language is delivered with visual representations to accompany their introduction. All of the benchmark and “need to know” vocabulary is color coded and revisited several times throughout each day of instruction. Everything is modeled prior to the students beginning any work and the students work in pairs for half of the entire unit.
SPED:
One on one personal assistance with an in class aide at all time during the lesson to help with focus and direction. Variations in lessons also provided for special day students.
Block Plans

Theme: Families: Then and Now     Generalization: Everything in life progresses through a sequence of events.
	Day 11

Storyboard Rough Draft
	Day 12

Storyboard Revision/Editing
	Day 13

Storyboard Revision/Editing 
	Day 14

Storyboard Final
	Day 15

Storyboard Final

	Concept:

Telling events in order of sequence.
	Concept:

Visual Storytelling with connections between depictions and written word.
	Concept:

Visual Storytelling with connections between depictions and written word.
	Concept:

Detail work adding colors and touching up lines.
	Concept:

Detail work adding colors and filling in negative space.

	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Science: Investigation and Experimentation: 

4.D: Write or draw descriptions of a sequence of steps, events and observations. 

Main objective:  

Students will choose three events that they find to be of high importance in their lives and place them in the order as to how they occurred.
Integrated objectives/standards:

ELA Reading:

2.5: Restate facts and details in the text to clarify and organize ideas.
2.8: Follow two-step written instructions.

ELA Written Conventions:

1.1: Group related ideas and maintain a consistent focus. 

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

1.6: Capitalize all proper nouns, words at the beginning of sentences, months and days of the week, and titles and initials of people.

Instructional strategies:

“I do, you watch…you do, I watch” six step lesson.

Storyboards

(Tompkins, page 500)

Teacher/Student Examples

Word Wall/ Word Bank

(Tompkins, page 504)

Higher Level Thinking Questions:

Is it possible to have had your third birthday party before you were born?

Can you be younger than your baby sibling?

Informal Assessment:

Students should have decided upon three events and organized them in the sequence in which they occurred. 
	Social Studies Standards:

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Visual Arts:

Creative Expression: 

1.1: Perceive and describe repetition and balance in nature, in the environment, and in works of art. (Storyboards)

1.3: Identify the elements of art in objects in nature, the environment, and works of art, emphasizing line, color, shape/form, texture and space. (Storyboards, Family Trees)
2.2: Demonstrate beginning skill in the use of art media. (storyboards, family tree)

Main objective:  

Students will create illustrations depicting their three events. The drawing should convey the actions which took place during the events. 
Integrated objectives/standards:

ELA Reading:

2.5: Restate facts and details in the text to clarify and organize ideas.
2.8: Follow two-step written instructions.

ELA Written Conventions:

1.1: Group related ideas and maintain a consistent focus. 

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

1.6: Capitalize all proper nouns, words at the beginning of sentences, months and days of the week, and titles and initials of people.
Instructional strategies:
Minilessons

(Tompkins, page 488)

Storyboards

(Tompkins, page 500)

Teacher/Student Examples

Word Wall/ Word Bank

(Tompkins, page 504)

Higher Level Thinking Questions:

Why should your drawings match up with what you have written?

Why are we drawing in pencil instead of beginning with pen?

Informal Assessment:

A minimum of two illustrations should be completed by the end of this day.

Checking for understanding storyboard objectives.
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).
Visual Arts:

Creative Expression: 

1.1: Perceive and describe repetition and balance in nature, in the environment, and in works of art. (Storyboards)

1.3: Identify the elements of art in objects in nature, the environment, and works of art, emphasizing line, color, shape/form, texture and space. (Storyboards, Family Trees)
2.2: Demonstrate beginning skill in the use of art media. (storyboards, family tree)

Main objective:  

Students will continue with their previous objective creating illustrations for their three events.

Integrated objectives/standards:

ELA Reading:

2.4:  Evaluate new information against known ideas.

2.5: Restate facts and details in the text to clarify and organize ideas.
ELA Written Conventions:

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

1.6: Capitalize all proper nouns, words at the beginning of sentences, months and days of the week, and titles and initials of people.

Instructional strategies:

Direct Instruction

(Gunter, page 69)

Cooperative Learning

(Gunter, page 66)

Word Wall/ Word Bank

(Tompkins, page 504)

Higher Level Thinking Questions:

Why do I want you to have your work checked prior to moving on to the next stage?

Why is it important that our depictions be accurate and detailed?

Written Assessment:
Checkpoint for three events in a sequence depicted with words and artwork.


	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Visual Arts:

Creative Expression: 

1.1: Perceive and describe repetition and balance in nature, in the environment, and in works of art. (Storyboards)

1.3: Identify the elements of art in objects in nature, the environment, and works of art, emphasizing line, color, shape/form, texture and space. (Storyboards, Family Trees)
2.2: Demonstrate beginning skill in the use of art media. (storyboards, family tree)

Connections, relationships, Applications:
5.2: Select and use expressive colors to create mood and show personality. Also referencing standard 1.3, similar in wording. (Storyboards)

Main objective:  

Students will add color to their drawings as well as touch up their line work for clarity and focus.
Integrated objectives/standards:

ELA Written Conventions:

1.1: Group related ideas and maintain a consistent focus. 

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

1.6: Capitalize all proper nouns, words at the beginning of sentences, months and days of the week, and titles and initials of people.
Instructional strategies:

Minilessons

(Tompkins, page 488)
Teacher/Student Examples

Mixed Ability Pairs Grouping

Cooperative Learning

(Gunter, page 66)

Higher Level Thinking Questions:

Why should you choose your colors carefully when drawing your depiction?

What role do colors play in art?

Informal Assessment:

Checkpoint for final stages of storyboard work. 
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Visual Arts Standards:

Creative Expression:

1.1: Perceive and describe repetition and balance in nature, in the environment, and in works of art. (Storyboards)

2.2: Demonstrate beginning skill in the use of art media. (storyboards, family tree)

Connections, relationships, Applications:
5.2: Select and use expressive colors to create mood and show personality. Also referencing standard 1.3, similar in wording. (Storyboards)

Main objective:  

Students will finalize their works of art by adding the final details in color, and line work. They will practice filling in the negative space in their drawings as well.

Integrated objectives/standards:

ELA Written Conventions:

1.1: Group related ideas and maintain a consistent focus. 

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

1.6: Capitalize all proper nouns, words at the beginning of sentences, months and days of the week, and titles and initials of people.
Instructional strategies:

Direct Instruction

(Gunter, page 69)

Teacher/Student Examples

Higher Level Thinking Questions:

What is negative space? 

Do we have negative space in real life? As in, areas of opaque “whiteness” where nothing exists.

Why is it important not to rush through this lesson?

Informal Assessment:

Oral response to questions regarding space, setting, and line.

Written Assessment:

Completed final draft of the storyboard project. Complete with details, colors, line work, and storytelling ability.


ELD:
Word banks and Vocabulary notebooks can be used to review definitions of terminology. Examples are provided for this phase of the unit for all students to have access to. Altered assignments have been assigned to EL students. Instead of having to write out full sentences, notation will be allowed. As long as the student is able to provide enough verbally to explain what his/her lack of words may have not.  

SPED:
One on one personal assistance with an in class aide at all time during the lesson to help with focus and direction. Variations in lessons also provided for special day students.
Block Plans

Theme: Families: Then and Now     Generalization: Everything in life progresses through a sequence of events.
	Day 16

Daily Timeline
	Day 17

Guided Reading
	Day 18

Choral Class Review 
	Day 19

A Family’s History
	Day 20

Resources

	Concept:

Differentiating between AM and PM.
	Concept:

Visual Storytelling with connections between depictions and written word with “When I Was Young.”
	Concept:

Reviewing terminology and setting stage for upcoming final project.
	Concept:

A family’s history can be told through a variety of sources, from artifacts to elders, and primary to secondary sources.
	Concept:

Review resources for gathering information for family history.

.

	Math standards:

MG 1.4: Tell time to the nearest quarter hour and know relationships of time (E.G. minutes in an hour, hours in a day, days in a month, and months in a year).
MG 1.0: Students understand that measurement is accomplished by identifying a unit of measure, iterating that unit, comparing it to the item to be measured.
Science: Investigation and Experimentation: 

4.D: Write or draw descriptions of a sequence of steps, events and observations. 

Main objective:  

Students will complete a two page worksheet identifying different times throughout the day using a timeline.
Integrated objectives/standards:

ELA Reading:

2.8: Follow two-step written instructions.

Instructional strategies:

“I do, you watch…you do, I watch” six step lesson.

Hands-on Manipulatives

(Daily Timelines)

Higher Level Thinking Questions:

Why is it important to know the difference between AM and PM?

Would you play soccer at 3AM or 3PM? Explain.

Formal Assessment:

Student worksheets will be assessed and graded for errors then returned for corrections. Errors will be noted in anecdotal notes to check for commonality among mistakes.
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.2: Compare and contrast their daily lives with those of their parents, grandparents, and or guardians.

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Main objective:  

Students will participate in a guided reading lesson listening, looking and reading for context clues, to make predictions and inferences. 
Integrated objectives/standards:

ELA Reading:

2.5: Restate facts and details in the text to clarify and organize ideas.
Instructional strategies:
Guided Reading Lesson:

(Tompkins, page 479)

*Similar to Tompkins’ Directed Reading-Thinking Activity (on page 472)

Higher Level Thinking Questions:

What happened every time we went back another generation in the story? Did we come closer to the present or travel further back into the past?

What were some artifacts from the story that reoccurred within the picture sequence?

Informal Assessment:

Oral responses will carry the weight of the participation grade during such class discussions.
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).
Visual Arts:

Creative Expression: 

1.3: Identify the elements of art in objects in nature, the environment, and works of art, emphasizing line, color, shape/form, texture and space. (Storyboards, Family Trees)

Science: Investigation and Experimentation: 

4.D: Write or draw descriptions of a sequence of steps, events and observations. 

Math:

MG 1.4: Tell the time to the nearest quarter hour and know relationships of time (E.G., minutes in an hour, days in a month, and weeks in a year). (Storyboard, Family history)

MG 1.5: Determine intervals of time. (Family history narrative)

Main objective:  

Students will complete a choral review with their peers using several teamwork strategies.

Integrated objectives/standards:

ELA Reading:

2.5: Restate facts and details in the text to clarify and organize ideas.
Instructional strategies:

Think, Pair, Share

(Gunter, page 289)

Choral Reading

(Tompkins, page 469)
Whiteboard work

Higher Level Thinking Questions:

Review from previous lessons including such questions as:

Can you be older than your mother?

Is it possible for your friends to share more traditions with you than family?

Can you have your seventh birthday prior to your first?

Formal Assessment:
Notation will be kept regarding who answered which items correctly and who did not. This information will then be used to guide further lesson planning.

	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.1: Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews and documents. 
2.1.2: Compare and contrast their daily lives with those of their parents, grandparents, and or guardians.

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).
Main objective:  

Students will participate in a choral read of “A Family’s History.” During the choral read, they will implement and use several guided reading strategies.
Integrated objectives/standards:

ELA Reading:

2.4:  Evaluate new information against known ideas.

2.7: Interpret information from diagrams, charts and graphs. 

Instructional strategies:

Guided Reading Lesson:

(Tompkins, page 479)

*Similar to Tompkins’ Directed Reading-Thinking Activity (on page 472)

Mixed Ability Pairs Grouping

Cooperative Learning 

(Marzano*, page 85)

Higher Level Thinking Questions:

What are some sources for you as you gather information regarding your family’s history?

Aside from family members, what other things may be useful sources of information? (Artifacts, clothing, housing, etc)

Informal Assessment:

Participation point for group responses. Oral responses are needed during discussion and student input during the read is welcomed. Predictions and review prior to beginning the read are also noted. 
	Social Studies Standards:

2.1.1: Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews and documents. 
2.1.2: Compare and contrast their daily lives with those of their parents, grandparents, and or guardians.

Main objective:  

Students will review their resources regarding information about their family’s history. They will share their sources with others who may not have thought to use a similar outlet.

Integrated objectives/standards:

ELA Written Conventions:

1.1: Group related ideas and maintain a consistent focus. 

Instructional strategies:

Think, Pair, Share

(Gunter, page 289)
Teacher/Student Examples

Higher Level Thinking Questions:

Can you find information about your family name on the internet?

Can you trace your family to a specific continent using your last name?

Can objects in your house today be used to trace your family’ history?

Informal Assessment:

Oral response to questions regarding resources.

Written Assessment:

Students will complete a list with a peer with all sources they may use to find out more about their family history. They will be responsible for adding outside ideas to their list that were not present previous to discussion.


ELD:
Picture cards and large visuals were provided to assist with new vocabulary. One on one direct instructional support was also provided to help assist with new concepts. Altered worksheets with partially filled responses were provided to help guide student work.  

SPED:
One on one personal assistance with an in class aide at all time during the lesson to help with focus and direction. Variations in lessons also provided for special day students.
Block Plans

Theme: Families: Then and Now     Generalization: Everything in life progresses through a sequence of events.
	Day 21

Family History Questionnaire
	Day 22

Family History Narrative Rough Draft  
	Day 23

Family History Narrative Rough Draft/Revision 
	Day 24

Family History Narrative Editing/Revision
	Day 25

Family History Narrative 

Final Draft

	Concept:

Organizing and understanding responses from questionnaires. Placing family history into a sequence of events.
	Concept:

Rewriting gathered information regarding family history into a sequence of events using their own words. 
	Concept:

Rewriting gathered information regarding family history into a sequence of events then revising.
	Concept:

Editing and revising family history narratives using correct spelling and grammar.
	Concept:

Completion of writer’s workshop procedures to finalize narratives.

.

	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.
2.1.1: Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews and documents. 
2.1.2: Compare and contrast their daily lives with those of their parents, grandparents, and or guardians.
2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Science: Investigation and Experimentation: 

4.D: Write or draw descriptions of a sequence of steps, events and observations. 

Main objective:  

Students will format information from their questionnaires into a sequence of events in a narrative format as if they were telling their family’s history.
Integrated objectives/standards:

ELA Reading:

2.5: Restate facts and details in the text to clarify and organize ideas.
2.8: Follow two-step written instructions.

ELA Written Conventions:

1.1: Group related ideas and maintain a consistent focus. 

Instructional strategies:

“I do, you watch…you do, I watch” six step lesson.

Teacher/Student Examples

Word Wall/ Word Bank

(Tompkins, page 504)

Higher Level Thinking Questions:

Can your family history begin with you?

Do the events from your storyboard come before your family history begins?

Informal Assessment:

Students should have transferred a majority of their information from their questionnaires into a narrative format by the end of this first period.
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.
2.1.1: Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews and documents. 
2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Theater:

1.1: Use the vocabulary of theater such as plot (the beginning, middle and end), scene, sets, conflict, script, and audience. (Plays, Narratives, Author’s Chair, Reader’s Theater)

Main objective:  

Students will continue formatting and rewriting their family questionnaire responses into a narrative format using writer’s workshop techniques. 
Integrated objectives/standards:

ELA Reading:

2.5: Restate facts and details in the text to clarify and organize ideas.
2.8: Follow two-step written instructions.

ELA Written Conventions:

1.1: Group related ideas and maintain a consistent focus. 

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

Instructional strategies:
“I do, you watch…you do, I watch” six step lesson.

Teacher/Student Examples

Writer’s Workshop

*Similar to Interactive Writing

(Tompkins, page 481)

Word Wall/ Word Bank

(Tompkins, page 504)

Higher Level Thinking Questions:

Why is it important to know our family history?

Why is it important that our stories are accurate?

Informal Assessment:

A rough draft version of the narrative should be close to completion at the end of this period.
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.1: Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews and documents. 
2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).
Theater:

1.1: Use the vocabulary of theater such as plot (the beginning, middle and end), scene, sets, conflict, script, and audience. (Plays, Narratives, Author’s Chair, Reader’s Theater)

Main objective:  

Students will continue with their previous objective writing rough drafts and continue onward with editing and revising if necessary.

Integrated objectives/standards:

ELA Reading:

2.4:  Evaluate new information against known ideas.

2.5: Restate facts and details in the text to clarify and organize ideas.
ELA Written Conventions:

1.1: Group related ideas and maintain a consistent focus. 

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

Instructional strategies:

“I do, you watch…you do, I watch” six step lesson.

Teacher/Student Examples

Writer’s Workshop

*Similar to Interactive Writing

(Tompkins, page 481)

Word Wall/ Word Bank

(Tompkins, page 504)

Higher Level Thinking Questions:

Who do you think will appreciate these narratives the most, your parents, or your grand children many years from now?

Who will add to your family history, your siblings or your children, or both?

Written Assessment:
Students should have a finished rough draft ready for if not finished with revision and editing.

	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.1: Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews and documents. 
2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Main objective:  

Students will finish editing and revising their drafts, checking for errors and understanding.
Integrated objectives/standards:

ELA Written Conventions:

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

1.6: Capitalize all proper nouns, words at the beginning of sentences, months and days of the week, and titles and initials of people.
Instructional strategies:

Mixed Ability Pairs Grouping

Cooperative Learning

(Gunter, page 66)

Higher Level Thinking Questions:

Why are we spending so much time editing instead of moving directly into final drafts?

Why is it important that you’re paying attention during editing procedures?

Informal Assessment:

A complete, edited and revised rough draft will be submitted and collected. 
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.1: Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews and documents. 
2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).

Main objective:  

Students will complete a final typed version on the computer for publishing.

Integrated objectives/standards:

ELA Written Conventions:

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

1.6: Capitalize all proper nouns, words at the beginning of sentences, months and days of the week, and titles and initials of people.
Instructional strategies:

Direct Instruction

(Gunter, page 69)

Teacher/Student Examples

Higher Level Thinking Questions:

What are some tools you can use on the writing programs to help you complete your work with minimal errors?

Why is it important to have a teacher come check your work with you prior to printing?

Informal Assessment:

Oral response to questions regarding narrative drafts.

Formal Assessment:

Completed final draft of the family history narrative is to be submitted.


ELD:
Altered assignments were provided. Instead of writing a narrative, students were asked to create a family portraits explaining who was oldest though the youngest.  

SPED:
One on one personal assistance with an in class aide at all time during the lesson to help with focus and direction. Variations in lessons also provided for special day students.
Block Plans

Theme: Families: Then and Now     Generalization: Everything in life progresses through a sequence of events.
	Day 26

Reading A Diagram
	Day 27

Family Tree Worksheet  
	Days 28 and 29

Family Tree Rough Draft
	Days 30 and 31

Family Tree Final Draft
	Day 32

Author’s Chair 

	Concept:

Understanding that a diagram is a picture that shows the parts of something. In this case, a family’s history.
	Concept:

A family tree can be used to tell a family’s history. Understanding how to read one will help guide you towards creating one. 
	Concept:

Students create their own family tree diagram to illustrate their family history.
	Concept:

After editing and revising, family trees are colored and inked for a final product.
	Concept:

Students will tell their family history stories to their peers in a form of author’s chair.

.

	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.
2.1.1: Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews and documents. 
Main objective:  

Students will be introduced to the concept of using a diagram to help track and organize information such as their family history.
Integrated objectives/standards:

ELA Reading:

2.4:  Evaluate new information against known ideas.

2.5: Restate facts and details in the text to clarify and organize ideas.
2.8: Follow two-step written instructions.

ELA Written Conventions:

1.1: Group related ideas and maintain a consistent focus. 

Instructional strategies:

Choral Reading

(Tompkins, page 469)

I do, you watch…you do, I watch six step lesson

Teacher/Student Examples

Higher Level Thinking Questions:

Who is at the bottom of the tree? Who is at the top?

How do you know?

Informal Assessment:

Oral Response and class participation.
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.
2.1.1: Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews and documents. 
Main objective:  

Students will define and describe the relationships of a family tree in regards to their own family history. 
Integrated objectives/standards:

ELA Reading:

2.4:  Evaluate new information against known ideas.

2.5: Restate facts and details in the text to clarify and organize ideas.
2.8: Follow two-step written instructions.

ELA Written Conventions:

1.1: Group related ideas and maintain a consistent focus. 

Instructional strategies:
“I do, you watch…you do, I watch” six step lesson.

Teacher/Student Examples

Higher Level Thinking Questions:

Given the average family, are there more people at the top or at the bottom of a family tree?

How would you create a family tree where one child had two different sets of parents?

Informal Assessment:

A worksheet will be collected and turned in at the end of the period.
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.
2.1.1: Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews and documents. 

Visual Arts:

Creative Expression: 

1.3: Identify the elements of art in objects in nature, the environment, and works of art, emphasizing line, color, shape/form, texture and space. (Storyboards, Family Trees)
2.2: Demonstrate beginning skill in the use of art media. (storyboards, family tree)

Connections, relationships, Applications:
5.2: Select and use expressive colors to create mood and show personality. Also referencing standard 1.3, similar in wording. (Storyboards)

Main objective:  

Students will create their own family trees working with pencils and erasers, using their information to guide their work.

Integrated objectives/standards:

ELA Reading:

2.5: Restate facts and details in the text to clarify and organize ideas.
ELA Written Conventions:

1.1: Group related ideas and maintain a consistent focus. 

1.6: Capitalize all proper nouns, words at the beginning of sentences, months and days of the week, and titles and initials of people.
Instructional strategies:

“I do, you watch…you do, I watch” six step lesson.

Teacher/Student Examples

Mixed Ability Pairs Grouping

Higher Level Thinking Questions:

Is it possible to have more people on the bottom of your family tree than there are at the top?

Is it possible to have a family tree with only one parent?

Written Assessment:
Students should have a finished rough draft ready for if not finished with revision and editing.

	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.
2.1.1: Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews and documents. 
Visual Arts:

Creative Expression: 

1.3: Identify the elements of art in objects in nature, the environment, and works of art, emphasizing line, color, shape/form, texture and space. (Storyboards, Family Trees)
2.2: Demonstrate beginning skill in the use of art media. (storyboards, family tree)

Connections, relationships, Applications:
5.2: Select and use expressive colors to create mood and show personality. Also referencing standard 1.3, similar in wording. (Storyboards)

Main objective:  

Students will finish editing and revising their drafts, checking for errors and understanding and then, when given approval, they will proceed with adding color and outlining line work.
Integrated objectives/standards:

ELA Written Conventions:

1.3: Identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking.

1.6: Capitalize all proper nouns, words at the beginning of sentences, months and days of the week, and titles and initials of people.
Instructional strategies:

Direct Instruction

(Gunter, page 69)

Teacher/Student Examples

Higher Level Thinking Questions:

Why did I have you fill in your family tree in pencil first?

Do most family portraits or even school pictures show the entire body in the picture?

Formal Assessment:

A complete final version of the student’s family tree will be collected and attached to the narratives. 
	Social Studies Standards:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.
2.1.1: Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews and documents. 
Main objective:  

Students will present their family history stories to their peers in an author’s chair session using their good listening and speaking, audience and author skills.

Integrated objectives/standards:

ELA Reading:

2.5: Restate facts and details in the text to clarify and organize ideas.
Instructional strategies:

Author’s Chair

*Similar to Reader’s Theater

(Tompkins, page 494)
Listening and Speaking Skills
Teacher/Student Examples

Higher Level Thinking Questions:

Why is it important to read in a nice, clear, strong voice when presenting your stories?

As an audience member, is it okay to make noise and cause disruptions during a presentation?

Summative Assessment:

Students will be assessed on both their listening and speaking abilities during the author’s chair segment. 


ELD:
Family portraits can be presented in substitution of a family tree if student was unable to complete one. Assistance during the presentation with speaking is also provided upon request. The Family Tree worksheet has also been altered with partial responses to help guide student work.  

SPED:
One on one personal assistance with an in class aide at all time during the lesson to help with focus and direction. Variations in lessons also provided for special day students.
January 19th-23rd, 2009

Dear Parents,


We will be working on a unit in Social Studies entitled, “Families: Then and Now.” We have begun the initial introduction and will be working on several projects over the course of the next few weeks. We are beginning with a calendar. Followed by a storyboard, a timeline, and finally a family tree. We will need your help gathering information about your family from various sources in order to complete the family tree. 

Attached is a very short questionnaire to be filled out and completed by your child and returned to school. Any additional information you may be able to provide is more than welcome. 

Thank you so much in advance for your help. If you have any further questions you may reach me at home at (530) ***-1835 or on my cell-phone at (530) ***-5945.

Sincerely,                        

Mr. Riggs

Family Tree Questionnaire: 

(Please complete and return as soon as possible…)

Siblings’ Names:

Parent’s Names:

Grandparent’s Names:

Great Grandparent’s Names:

When were the student’s parents born? 

Where were they born?

When were the student’s grandparents born? 

Where were they born?

Can you write down three “big” events that have taken place in your life?

Are there any other important events or dates you would like your child to know about?
Clock Work

	Grade Level:
	2nd
	Subject:
	Math
	Prepared By:
	J.R. Riggs


	Overview & Purpose

In coordination with our unit in Social Studies, students will be learning about how to tell time in the present in order to help them to understand the concept of time in the past.
	Education Standards Addressed

NS 2.2

NS 2.3


	
	Teacher Guide
	Student Guide
	

	Objectives

(Specify skills/information that will be learned.)
	1. Students will be able to tell time to the nearest 5, 10 and 15 minute increments.

2. Students will be able to model the movements of the clock properly.

3. Students will be able to describe the different functions of the pieces of a clock.

4. Students will be able to model a designated time and further identify a given time.  
	For the next few weeks we will be working with clocks in order to understand how to tell time. We will be identifying the different parts of a clock as well as how a clock works. 

We will also be modeling and identifying given times using a clock.  
	Materials Needed

· Paper

· Pencil

· Eraser

· Harcourt Math Text

· Clock Manipulative

· White Board

· Dry Erase Markers

· Students

· Teacher

	Information

(Give and/or demonstrate necessary information)


	1. Introduce why knowing how to read a clock is important. 

2. Introduce the hands of a clock.

3. Introduce the markings along the side.

4. Introduce the quarters of the clock. Be careful. Clear up any misconceptions about quarter dollars and quarters on a clock. Explain that a quarter is merely a fourth of something larger when whole. Explain that a quarter dollar is worth 25 cents because if you separated a dollar into four parts that’s what it would equal. So when you separate an hour into four parts that’s why you end up with 15 minutes. 

5. Introduce the terms half hour, quarter to, quarter after, etc.
	1. As you get older, you will be expected to be certain places at given times. Knowing how to read a clock will allow you to be able to see how much time remains before an “event.” 

2. There are two hands on a clock. The larger one is known as the minute hand and the smaller is known as the hour hand. They point to the times. 

3. The time is broken down into several different factors. There are twenty four hours in a day. There are twelve hours in half of a day. The first half of the day is known as AM (ante meridian), aka before noon. The second portion, after noon, is known as PM (post meridian). The top of the hour is the 12th hour which can either be midnight, noon or 12 O’clock. O’clock means “of the clock.” 

4. Along with the twelve hours (from 12-1), there are also very small marking in between the hour numbers. These marking represent minutes in an hour. If you notice, the hour markings are separated by five minute increments of time. So essentially, we could use the hour numbers to count by fives with the minute hand.

5. As if telling time wasn’t hard enough, they’ve thrown a few more terms towards us to add to the mix. For example, there’s the saying, “a quarter to,” meaning 15 minutes until and there’s also “half an hour,” which means 30 minutes. 
	

	Verification

(Steps to check for student understanding)


	Ask students to point to different hands on the clock to identify components.

Have students demonstrate given times.

Ask students why a quarter on a clock is less than a quarter of an hour.

Ask students how they can count in increments other than minutes. (Look for response such as 5, 10, and 15 minutes).


	How many hours are in a day?

How many minutes are in an hour?

How many seconds are in a minute?

What are the many pieces of a clock?

Higher Level Thinking Questions:

What’s the difference between AM and PM?

Why is it important to know how to read a clock?

What’s the difference between the quarter of an hour and the quarter of a dollar? Why?


	Academic Vocabulary:

Clock

Watch

Hour (hand)

Minute (hand)

Second

Quarter

Half hour
Event


	Activity

(Describe the independent activity to reinforce this lesson)


	Have students practice with the clock manipulative to see how the minute and hour hand correlate with one another. 

Have students complete a few visual and oral assessments before beginning the initial coursework. 

Have students work on the first few problems with their partners before having them work alone. 
	Let’s practice with our clock manipulative prior to beginning any work in our books. 

Let’s make sure everyone is on the same page, please set your clocks to ______.

Together with your partners I would like you to, for the next five minutes, work together to try to solve the first five problems. After five minutes has passed, I will be calling on you to provide me with your findings.

(Review answers…)

Now we may begin our work individually. 
	

	Evaluation:


	Self: I initially took for granted that the students would remember the quarter and half hour sayings. But I was able to break it down and explain the difference between a quarter dollar and a quarter of an hour. 
	Students: Students did very well during their introduction back into clocks. There were a few minor misconceptions, such as quarters and counting by fives but the initial movements and parts were still there. 
	Additional Notes





Tradition: Families Now and Long Ago
(Week One of the unit)
	Grade Level:
	2nd
	Subject:
	Social Studies
	Prepared By:
	J.R. Riggs


	Overview & Purpose:

Students began learning lessons on family traditions shortly before leaving for the winter holiday break. 
	Education Standards Addressed:

2.1: Students differentiate between things that happened long ago and things that happened yesterday.

2.1.2: Compare and contrast their daily lives with those of their parents, grandparents, and or guardians.

2.1.3: Place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard).


	
	Teacher Guide
	Student Guide
	

	Objectives

(Specify skills/information that will be learned.)
	1. ELA Students will use the visuals provided to preview the vocabulary meanings.

2. Students will practice sequencing events.

3. Students will also use a k-w-l chart to preview the unit.

4. Students will complete a concept development lesson.

5. Students will compare and contrast their own daily life with their ancestor’s.

6. Students will show their understanding of change over time through completion of a timeline.

7. ELA Students will exhibit proper usage of a calendar.

8. Students will also place events in order on a timeline.
	Class, we will try to find the meaning of our new vocabulary using a set of visuals. We will also practice differentiating from things of the past and things of the present. We will create a chart listing what we think we know, what we want to know and then afterwards, what we have learned. We will also compare and contrast between our own lives and those of our ancestor’s. But first, we will begin our unit with a little bit of concept development. 
	Materials Needed

· Paper

· Pencil

· Markers

· Poster board

· Butcher paper

· Pictures

· Glue

· Students

· Parent Involvement

· Teacher

	Information

(Give and/or demonstrate necessary information)


	 Provide a background for the students.

1. Explain the standards they are working on mastering.

2. Talk about the big idea.

3. Go over the assessment and what they will need to know.

4. Explain to them how they will reach their goal in order to pass the assessment.
	1. We will begin with an explanation of the CA Standard we will be addressing today which is standard 2.1 which basically says that you students will differentiate between things that happened long ago and things that happened yesterday. Checking for understanding: Can anyone give me an example of something that happened a long time ago? 

2. The way that we are going to learn to master the standard is by talking about the “big idea.” In this case, the big idea is about families: “Today’s families are different from those that lived long ago. Some things in families are still the same.”

3. At the end of this unit we will have a test that shows us how well we understand the difference between then and now.

4. In order to prepare for our test though, we need to make sure that cover a great deal of information first. 

 
	

	Verification

(Steps to check for student understanding)


	Along the way and throughout the week there are several areas in which you will be able to check for understanding. The initial list compiled during the beginning phase of the concept development introduction week will be a great time for gathering information for a formative assessment of the student’s individual knowledge at the beginning of the lesson. As new information is gathered, ask questions for an oral assessment. Projects carried out during the unit such as a timeline and calendar will serve as written evidence for both summative and formative assessments. 
	Higher level thinking questions: 

1. How can a song, a dance, or formal dresses be part of your heritage?

2. Who is more likely to share your traditions, your family or your friends?

3. What are some things that artifacts can tell us about the people of the past?

4. Do you think that you will ever be someone’s ancestor?
	Academic Language:
1. Heritage

2. Tradition

3. Artifact

4. Ancestor

5. History

6. Sequence

7. Past

8. Change

9. Community

10. Present

11. Calendar
Texts:

Reflections: People we know, Harcourt Publishing, 2007.

	Activity

(Describe the independent activity to reinforce this lesson)


	Begin by having students write down their own definition of the word “tradition.” The follow with as many things they can about what they know in regards to “items or activities (that) have been passed down through your family?” 

After the initial list have students work in small groups to organize their findings into categories of similar or opposite characteristics.

After a few moments, gather samples from the students and write their groupings on the board.

After everyone has given their examples, begin to write the examples on the board prior to explaining how they may all correlate in one way or another. Following the groupings, ask students why they grouped this way.

Lead into picture book with definitions and cover the new vocabulary. Have students make their own conclusions about the definitions before giving out the definition they are expected to know. This will either correct misconceptions or reinforce correct responses. 

After introducing the new terminology alongside of the pictures, move forward into the sequencing section. Explain the connection between what they know about stories and sequencing. Bridge the idea that history happens in a sequence. Let students know the words they can use to identify a sequence within a story or excerpt. Practice together.
	Write down your own definition for what you think a tradition is.

What do you know about items or activities (that) have been passed down through your family? I would like you to write this down in the portion of your paper that states “what I know.”

Now, within your groups of four I would like you to exchange ideas without writing anything new down. After you have exchanged ideas I would like you to group your ideas based on them either being similar or different. If you’d like you can do so using a Venn diagram. (After a few minutes) Group one, what is a list you came up with? Why did you group them this way? What would you call your group?

Review the pictures, asking students questions such as: How do we know these are older pictures? What is in the picture that tells us these pictures were taken long ago? What type of community do you live in? What kind of belongings do you have at home that may become an artifact? What other forms of communication do we have today? How do you think people communicated long ago?  


	

	Activity Continued:

(Describe the independent activity to reinforce this lesson)


	Have students follow up with a sequence.

Explain to the class how to set up a piece of paper into three sections creating a K-W-L chart.

After helping students to set up their chart, guide them through the process of filling in what they can without learning anything new. 

After new information has been gathered, have students fill in the “what I learned” section. Obtain a volunteer who is comfortable sharing to show their example to the rest of the class. 

Lead into the story, When I Was Young, prompting students to pay attention to the role of the family within the story. Have them make note of what is taking place within the story as well. Throughout the story, take time out to assess visual literacy and the overall student ability to grasp the sense of time lapse. 
	When we read stories, they almost always move forward from beginning to end in what is known as a “sequence.” For example, when we read the story about Lacadio: The Lion Who Shot Back, the story didn’t start at the end. It started at the beginning, as do most stories. History works in the same way. We learn history in a sequence of events. The Sequence is: “the order in which events happen.” There are words that help us to identify a sequence such as “first, next, then, after and lastly.” Let’s practice the skill together. Let’s follow with a sequence we will write on our own. What I’d like you to do right now is complete your own sequence of events. It can be anything from something that happened. 

Next I’d like to introduce you to an organizer that you may find to be very helpful for you not only now but later on as well. It’s called a K-W-L chart and it’s broken up into three sections. The sections are: “what you know, what you want to know and what you learned.” As we read, let’s look for words that signal sequence of events to find the order in which things happen. We will use the same technique of sequencing when we create a timeline of our own lives later on. So pay close attention in the story to how the author uses sequencing to make the story effective. Begin story… 

ELD Modifications: 

1. Word banks and Vocabulary notebooks can be used to review definitions of terminology. 

2. Picture cards can be used when introducing the definition of a new word.

3. Large text “enormous” text to aide visuals. 


	

	Activity

(Describe the independent activity to reinforce this lesson)


	Begin by having students write down their own definition of the word “tradition.” The follow with as many things they can about what they know in regards to “items or activities (that) have been passed down through your family?” 

After the initial list have students work in small groups to organize their findings into categories of similar or opposite characteristics.

After a few moments, gather samples from the students and write their groupings on the board.

After everyone has given their examples, begin to write the examples on the board prior to explaining how they may all correlate in one way or another. Following the groupings, ask students why they grouped this way.

Lead into picture book with definitions and cover the new vocabulary. Have students make their own conclusions about the definitions before giving out the definition they are expected to know. This will either correct misconceptions or reinforce correct responses. 

After introducing the new terminology alongside of the pictures, move forward into the sequencing section. Explain the connection between what they know about stories and sequencing. Bridge the idea that history happens in a sequence. Let students know the words they can use to identify a sequence within a story or excerpt. Practice together. 

Have students follow up with a sequence.

Let’s follow with a sequence we will write on our own. What I’d like you to do right now is complete your own sequence of events. It can be anything from something that happened

ELD Modifications: 

1. Word banks and Vocabulary notebooks can be used to review definitions of terminology. 

2. Picture cards can be used when introducing the definition of a new word.


	Write down your own definition for what you think a tradition is.

What do you know about items or activities (that) have been passed down through your family? I would like you to write this down in the portion of your paper that states “what I know.” Now, within your groups of four I would like you to exchange ideas without writing anything new down. After you have exchanged ideas I would like you to group your ideas based on them either being similar or different. If you’d like you can do so using a Venn diagram. (After a few minutes) Group one, what is a list you came up with? Why did you group them this way? What would you call your group?

Review the pictures, asking students questions such as: How do we know these are older pictures? What is in the picture that tells us these pictures were taken long ago? What type of community do you live in? What kind of belongings do you have at home that may become an artifact? What other forms of communication do we have today? How do you think people communicated long ago?  

When we read stories, they almost always move forward from beginning to end in what is known as a “sequence.” For example, when we read the story about Lafcadio: The Lion Who Shot Back, the story didn’t start at the end. It started at the beginning, as do most stories. History works in the same way. We learn history in a sequence of events. The Sequence is: “the order in which events happen.” There are words that help us to identify a sequence such as “first, next, then, after and lastly.” Let’s practice the skill together.


	


Name:___________________________    Date:__________________________

Instructions:

Use the Venn diagram below to compare and contrast life as you know it as the past and life as you know it to be now. 

             The Past        

      
       Similarities of Both       

     The Present

               (Then)                                                                                            (Now)
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Families: Then and Now

(Unit Plan Week 3) 
	Grade Level:
	2nd
	Subject:
	Social Studies
	Prepared By:
	J.R. Riggs


	Overview & Purpose: Students will gather an assortment of information from their family members in order to create a storyboard timeline they will then use to create a family tree to show their understanding of family history and sequence of events.  
	Education Standards Addressed:

NS 2.1

NS 2.1.1

NS 2.1.2

NS 2.1.3


	
	Teacher Guide
	Student Guide
	

	Objectives

(Specify skills/information that will be learned.)
	1. Students will recognize that their family has a history.

2. Students will gather information from family sources to learn their family history. 

3. Students will create a storyboard timeline.

4. Students will complete a family tree. 

5. Students will practices sequencing events from the past to the present.
	1. This week we will be focusing on gathering information from our families to create our own family tree to illustrate our own family history. 
	Materials Needed

· Paper

· Pencil

· Markers

· Questionnaire

· Family Tree Worksheet

· Students

· Teacher

	Information

(Give and/or demonstrate necessary information)


	1. Students have been learning about families, tradition, heritage, ancestry, communities and more. Most recently they have worked with creating timeline storyboards and sequencing of events. 

2. Today they will bridge timelines and storyboards with firsthand information they will gather in order to create a family tree representing a sequence of their own family history.
	1. Today class we will be adding to what we already know about history, sequencing, order of events, storyboards and timelines with our own family history. 

2. As we have learned, events take place in order from the oldest to youngest, older to newer, greatest to least and past to present. Your own family’s history works the same way. You couldn’t have a grandparent before you had a parent now could you? Just like you couldn’t have been a second grader before you were born. 

3. This week, we will be creating a “family tree” to show the sequence of our own family’s growth. We will gather evidence in order to create a timeline sequencing our own family’s history. 
	

	Verification

(Steps to check for student understanding)


	1. Review every element of the past two weeks of instruction to clarify before moving into the third week.

2. The entire concept of the past and history itself is very abstract for many of the students and their own family history may not be something they have ever learned about so make sure that they are prepared to ask certain questions in order to increase their chances for success with their own family tree.
	1. Let’s review what we know about our words to know: heritage, tradition, ancestry, history, past, present, family, sequence, order of events, storyboard, timeline, clock, hour hand and minute hand. 

Higher Order Thinking Questions:
1. You couldn’t have a grandparent before you had a parent now could you? 

2. Is it possible for you to have been a second grader before you were born?


	Academic Language:

heritage, tradition, ancestry, history, past, present, family, sequence, order of events, storyboard, timeline

Connection to Math: 

clock, hour hand, minute hand

	Activity

(Describe the independent activity to reinforce this lesson)


	1. Have students read along with Lesson 3 “A family’s history.” As you read through the selection, allow students to comment on artifacts and elements in the pictures that may uncover traits about the family in the story.

2. Connect to the initial lessons through review of terminology learned previously. Clarify misconceptions and strengthen correct responses. 

3. Invite students to tell family stories they’ve collected. 

4. Give an overview in the initial introduction of the lesson to make the student’s aware of their own responsibilities and make them more comfortable and confident. 

5. Explain the reasoning and purpose of the questionnaire. Link the information with the coinciding stages that will follow and let students know that the actual goal is to spread awareness of other cultures and familial backgrounds. 

6. Inform students that they will not only share their information verbally with the class but that their work will be placed on display as well. 


	1. Let’s gather around on the carpet in our horseshoe formation along the edges so that everyone has an equal opportunity to see the pictures in our story. 

2. Today we are going to read a selection entitled “A Family’s History.” As I read through the story I would like you to practice your skills tracking along with me. We will take breaks in segments to review what we have just read and to discuss what we notice in the pictures as it relates to our subject matter. 

3. The first thing I would like us to cover is the “What to know” section…

4. Now I asked several of you to go home and collect stories of their own family’s history along with other stories from the past. Does anyone have anything they would like to share?

5. Today I will be sending you home with a questionnaire to complete with your parents and return as soon as possible. This questionnaire will help us through the next stage of our unit. 

6. The information we gather will be helpful in breaking down the makeup of our family trees. It will also provide dates and other information for us to explore one another’s cultures. 

7. After we have gathered all of our information we will be able to put it all together like pieces of a puzzle in order to create a family tree. At the end, we will share our family stories and our trees with one another in a form of author’s chair; then we will display our works on the wall. 
	

	Evaluation


	Self:
	Students:
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English Language Development (Writing and Speaking)
	Grade Level:
	2nd
	Subject:
	Language Arts
	Prepared By:
	J.R. Riggs


	Overview & Purpose:

Students practice writing skills as well as public speaking skills.


	Education Standards Addressed:

Writing:

1.0: Writing Strategies

2.0 Writing Applications
Written and Oral English Language Conventions:
1.0 Written and Oral English Language Conventions


	
	Teacher Guide
	Student Guide
	

	Objectives

(Specify skills/information that will be learned.)
	1. Students will practice writing strategies.

2. Students will create stories for an audience.

3. Students will revise and edit their work. 

4. Students will practice public speaking when   

    reading their stories to the class.

5. Students will practice listening to their peers. 
	Students, today we will write stories, practice editing skills and recite our finished stories to our peers. Students will also act as an audience to their peers.
	Materials Needed

· Paper

· Pencil

· Computers

· Students

· Teacher

	Information

(Give and/or demonstrate necessary information)


	Students are aware that when they read a story it is the final product. It has undergone several changes through revising and editing processes. During this time, students are given the opportunity to create their own stories that they will eventually share with the class through author’s chair. They are placed in the spotlight and even have a question and response section. 
	Students will practice their writing skills learned in and out of English Language Development. They will review works they have listened to and they will use that knowledge in their own works. They will carry out the entire process of writing, drafting, publishing, printing and reading of a story. They will also acts as critics, peers, audiences and inspirations to others in the classroom.
	

	Verification

(Steps to check for student understanding)


	Students are asked several questions along the way during their process that causes them to reflect on decisions and choices they may have chosen to make. Students will also reflect on stories they have heard and will often compare and contrast between stories. Students will also be asked to explain what they see as the importance of the process of story writing.   
	Higher level thinking questions: 

1. Why do stories go through different phases during creation?

2. Would a story be as effective without having gone through the process leading into publication?

3. Why is it important for an author to read his/her story to an audience?
	Other Resources

(E.g. Web, books, etc.)



	Activity

(Describe the independent activity to reinforce this lesson)


	Students are allowed to write about anything they wish, provided they are able to write at least one page on the topic or story they choose. Students then have their stories reviewed and edited for mistakes. They then revise their work prior to publishing. After publishing, they add a cover to their story and an illustration. When their stories have been finalized, they hold an author’s chair.
	Today class you will continue working on stories of your choice. Stories must be a minimum of one written page in length. Stories can be factual of fictitious. Stories will need to be edited by an instructor before being published. 

After being edited you may revise your stories if you wish but they will need to be checked once more by an instructor prior to being published. 

After you publish your story, you will need to bind your story and create an illustration that coincides with the ideas written in your story. After your illustration is complete, you are eligible for author’s chair.
	

	Evaluation:


	Self: A majority of this session is self run by the students and based entirely on the participation on the part of the individual. My part however, has grown to include a great deal of editing advice, higher level thinking questions, comments and suggestions for the students. In some cases, I also act as the motivator for the students who need an extra push. 
	Students: Students have proven to have little or no problems finding a topic to write about. When it comes to editing, you have to ask questions that will cause the students to come up with their own answers. A handful of students will stop at the publishing process because they are too shy or afraid to participate in author’s chair.
	Additional Notes:
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Designed by: J.R. Riggs  			Date: January, 2009


Unit Title: Families: Then and Now			Time Framework: 6 weeks


Main Content Area: Social Studies 


Areas of Integration: Math, Language Arts, Visual Arts, Theater, Science





Rationale and Objectives (Including ELD):





(Social Studies) Families: Then and Now:


Rationale: In order to understand the future, we must first identify with our past. Students will gather an assortment of information from their family members and outside sources to create a storyboard timeline they will then use to create a narrative detailing their family history. This information will allow them the tools to create a family tree to illustrate what they have written. The entire concept of the past and history itself is very abstract for many of the students. Their family history may not be something they have ever learned about so this unit makes sure that each and every student participating has a chance to learn as much as they possibly can about themselves within a six week period. 





Objectives: Students will complete a concept development lesson as a pre-assessment to introduce the unit. Students will also use a k-w-l chart during preview and conclusion of the unit. Students differentiate between things that happened long ago and things that happened yesterday. Students will compare and contrast their daily lives with those of their parents, grandparents, and or guardians. Students will place important events in their lives in the order in which they occurred (E.g., on a time line or storyboard). Students will exhibit proper usage of a calendar. Students will create a timeline highlighting three events that shaped their life (which will later be illustrated on a storyboard). Students will complete a questionnaire using a variety of sources to obtain their family history. Students will practices sequencing events from the past to the present. Students will create a narrative using Writer’s workshop techniques to tell their family’s story. Students will then use that information to complete a family tree. Finally, the students will practice listening and speaking skills as they present their history to the rest of the class during an author’s chair session.





EL Modifications: Word banks and Vocabulary notebooks can be used to review definitions of terminology. Students will use the visuals provided to preview the vocabulary meanings. Picture cards can be used when introducing the definition of a new word. Large text can be used to aide visuals. Students will create a family portrait as an altered assignment rather than completing a narrative paper. Students will identify their family members from oldest to youngest. 


															




















Assessments:





Pre-Assessment: 


Introduction Questions:


1. How can a song, a dance, or formal dresses be part of your heritage?


2. Who is more likely to share your traditions, your family or your    friends?


3. What are some things that artifacts can tell us about the people of the past?


4. Do you think that you will ever be someone’s ancestor?





Formative Assessments:


Informal Assessments:


1. Choral response


2. Individual oral response


3. Various checkpoints for performance





Formal Assessments:


1. Calendar page worksheet


2. Storyboard rough draft


3. Storyboard final draft


4. Family history questionnaire


5. Family history narrative rough draft


6. Family history narrative final draft


7. K-W-L Chart


8. Venn Diagram


(Optional) 


9. Family portrait drawing





Summative Assessments:


Informal Assessment:


1. Choral Response


2. Individual oral response


3. Final Reflection





Formal Assessments:


1. Family tree illustration


2. Family tree presentation








Technology Aspect:





Students will be using computers within the classroom to complete the technology portion of the unit. They will be researching on the internet to find the origin of their last name. They will also create typed autobiographical narratives detailing their family’s history. They will be practicing how to use the keyboard as well as completing two to three step simple instructions on how to use such options as shift+ any letter to create capital letters, and enter or return to begin a new line. They will also practice spell-checking, saving and opening files. They are not intended to master the keyboard at this time but it is advised to them to become familiar with the layout of the keyboard as much as possible as it will inevitably benefit them in their futures. 





Materials and Resources:





The following materials will need to be made available for the unit:





Classroom Resources:


1. Calendar: A Calendar is displayed year round in the front of the classroom. 





2. Counting Beads: Counting beads are used every morning for keeping track of the day of the school year.





3. Various Transparencies: Coupled with illustrations drawn on the board, students received various overhead visuals to bridge terminology together with a visual representation. 





4. Various Visuals: Several created visuals for students to use to their advantage. Such as: family tree layouts, and daily timelines. 





5. Oversized Texts: Enlarged text for Reflections Unit 1: People We Know. Used during introductory week into the unit. 





6. Manipulatives: Hands-on manipulatives to work with time concepts.





7. Computers: Ten computers in the classroom available for students to complete the technology portion in class.





8. Pencils, Erasers, and Markers: Writing utensils should be made available and kept ready for usage.





9. Worksheets: Family Questionnaire, Clock Work, Daily Timelines, Family Tree Review, Family Tree Project Paper, Venn Diagram, and K-W-L charts.





10. Students





11. Instructor
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Rationale and Objectives (Including ELD):





(Visual Arts) Integrated Assignments: Storyboards, Family Trees, And Family Portraits:


Rationale: Students are to depict three major events in their lives that they feel helped shape their lives to this point. The three events need to be depicted in the order in which they occurred. The task of the student lies with their ability to create a visual story that tells other people about the event. 


	


Objectives: Students will create depictions of events using concepts covered in Theater 	sessions such as: scene, character, mood, setting, plot, and purpose. Students will 	demonstrate an understanding of the basic applications in Art. Students will also 	demonstrate their awareness of special concepts such as line work, balance, contrast, 	depth, color theory, color usage and overall composition.





EL Modifications: Altered assignments may be presented based on the individual levels of difficulty expressed by the student. For example, even though students may not be required to write a statement connecting to their artwork they will still be held responsible to explain what their work depicts and how they felt they accomplished this goal. Students will also be required to complete the same amount of visual artwork as their peers in a reasonable amount of time depending on the individual student need.








Rationale and Objectives (Including ELD):





(Math) Integrated Assignments: Clock Work, Daily Timelines, and Calendar Work:


Rationale: In coordination with our unit in Social Studies, students will be learning about how to tell time in the present in order to help them to understand the concept of time in the past. In future lessons, students will delineate between events that take place in the PM and events that occur in the AM. This will assist them in the near future when dealing with a “Daily Timeline.” 





Objectives: Students will be able to tell time to the nearest 5, 10 and 15 minute increments. Students will be able to model the movements of the clock properly. Students will be able to describe the different functions of the pieces of a clock. Students will be able to model a designated time and further identify a given time. Students will write a journal entry depicting an event and the time it took place, correctly using AM or PM as descriptors.





EL Modifications: Altered assignments should be provided as well as a workbook in the student’s native language and English if possible. Partially completed worksheets to help guide student responses should also be made available. Along with the hands-on manipulatives, added individual assistance may be necessary. 








Rationale and Objectives (Including ELD)





(Reading and Writing) Integrated Assignments: Family History Narratives, Storyboards, and English Language Development (ELD) Lessons:


Rationale: In order to fully understand their family’s history, students will complete various stages of written responses and guided practice until they are able to make sense of the information they have sought out to gather. The more often they practice writing down the events of their lives and those of their relatives past and present, the more they will comprehend in the long run. It will also become easier to create a narrative that will tell of their family’s history. Not to mention, but practicing this technique of organizing events into a sequence of events will build not only their ability to tell stories, but it will boost their self confidence as well when presenting to the entire class. 





Objectives: Students will restate facts and details in the text to clarify and organize ideas. Students will interpret information from diagrams, charts, and graphs. Students will follow simple two-step written instructions. Students will group related ideas and maintain a consistent focus. They will also identify and correctly use various parts of speech, including nouns and verbs, in writing and speaking. Coupled with this, students will also capitalize all proper nouns, words at the beginning of sentences, months and days of the week, and titles and initials of people. Students will practice writing using skills learned in writer’s workshop, including: pre-writing, drafting, editing, revising, typing, printing, publishing and presenting. 





EL Modifications: Personal assistance with writing strategies can be provided. Providing an outlet for students to retell their stories that have been anecdotally recorded is also a possibility in this lesson format. As the student tells his/her story to the teacher, the instructor is to write down what the student is saying and then have the student read the story back. From there, editing can be done as well as any revisions. Finally, the student would be responsible for typing up his or her own story. 





Further EL and SPED Modifications:


SPED:


The teacher should provide one on one personal assistance with an in class aide at all times during the lesson to help with focus and direction. Variations in lessons should also be provided for special day students. 





ELD:


Context language is delivered with visual representations to accompany their introduction. All of the benchmark and “need to know” vocabulary is color coded and revisited several times throughout each day of instruction. Everything is modeled prior to the students beginning any work and the students work in pairs for half of the entire unit.








